TN Erina Heights Public School Term | 12
ER Ts . Weeks | 1 | 2 5/6|/7|8|9]10] 11
@ Learning from Home — Stage 1
Monday Tuesday Wednesday Thursday Friday
9:00 Daily Zoom Meeting 1J Zoom Link 1B Zoom Link 2T Zoom Link 23L Zoom Link
PM e-collection PM e-collection PM e-collection PM e-collection
Reading Eggs or Reading Eggs or Reading Eggs or Reading Eggs or
Read Theory Read Theory Read Theory Read Theory
Spelling Spelling Spelling Spelling
Literacy activities Literacy activities Literacy activities Literacy activities
Morning Hide and Seek - by
Anthony Browne
Recess Break F Rl D AY
Maths Activities Maths Activities Maths Activities Maths Activities F U N DAY
Middle Manga High Manga High Manga High Manga High
Lunch Break
Optional Fitness Activities Fitness Activities Fitness Activities Fitness Activities
Activities Last year, the Office of the Advocate for Children and Young People launched a website called Digital Lunchbreak.
Children and young people can learn, create and discover through digital workshops, learning materials, virtual
excursions and more. Visit the Digital Lunchbreak website by clicking here www.digitallunchbreak.nsw.gov.au
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Writing - Term 4 Week 3 - Monday

B R OHN_IL\J E W‘a.tCh the rea.d a,.IOUd httg.s:IIwww.youtube.comlwatch?v:w cOBwzmlps
1.‘Her father didn’t have time to take her to see one at

the zoo. He didn’t have time for anything’. Why do you
think Hannah’s father doesn’t have time for anything?

30TH

ANNIVERSARY
EDITION

2. How would you feel if you woke up and saw a huge
gorilla at the end of your bed?

3. Did Hannah’s outing with the gorilla really happen, or was it just a dream? Explain?

4. How would you describe the ending of this story?



Writing - Term 4 Week 3 - Tuesday
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Writing - Term 4 Week 3 - Tuesday
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Writing - Term 4 Week 3 - Wednesday
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Extension Writing Task - Monday (T4 Wk 3)

Gorilla report

What does this photo make you think of 7
Does it make you think about gori”as?
The zoo? The jungle? African animals?
Or something else? Imagine this photo is
included in an information report.

Research information about Gorillas and write an information report. You should read the information on the following
websites to help you. https://www.activewild.com/gorilla-facts-for-kids/ https://www.coolkidfacts.com/gorilla-facts/

Make sure you include the following information

e Different types of gorillas
e Appearance

e Habitat

e Diet

e Interesting facts

Present your information however you like (In your workbook, as a poster, create a PowerPoint etc)



Extension Writing Task - Tuesday (T4 Wk 3) Read the passage and answer the questions

Gorillas are big apes. They come from Africa and live in forests.

Gorillas are strong mammals. They have long arms and black fur. Gorillas

like to walk on their hands and feet.

A family group of gorillas is
called a troop. Baby gorillas are
called infants.

Every troop has a male
gorilla as its leader.
This gorilla is called a
silverback.

Gorillas eat plants and
fruit. They don't drink
much water. There is a
lot of water inside the
food that gorillas eat.

Forests are being cut down. Many
gorillas have lost their homes.

Many people are working hard to
protect gorillas.

Questions

. Where do gorillas come from? Tick one.

() Asia

(O America

() Africa

. What is a group of gorillas called? Tick one.

(O atroop
(O aherd
(O aflock

. What do gorillas eat? Tick one.

(O plants and fish
(O plants and fruit
(O meat and fish

. What is a gorilla leader called? Tick one.

(O asilverback
() asilverhead
(O asilverneck

. Many people are working hard to

(O find
(O teach

O protect

gorillas. Tick one.



Extension Writing Task - Wednesday (T4 Wk 3)

Plan a story about this angry Gorilla. Using this planning sheet to help you.

Series of Events

Orientation
Complication
Resolution

Title




Extension Writing Task - Thursday (T4 Wk 3) - Now write your story and draw your angry gorilla to go with it

i

Supplies: Black marker and crayons.
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1. Make the guide lines. Draw left side of head.

2. Draw right side of head.
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4. Add two ears.

4. Draw the shoulder and belly line.

5. Draw the nose.
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T @ www.artprojectsforkids.org

6. Add two eyes.

7. Draw a mouth, teeth and lip line.

8. Draw face line around eyes, nose and mout






Multiplication - Equal Groups

Supervisor Information

4 )
Materials you will need:
* centicubes or other small objects for counting * Lesson 1: Resource Sheet 1 and 2
e 2x dice
G J
~ )

In this lesson the student will be learning to:

 model and use equal groups as a strategy for multiplication;
* find the total number of objects using skip counting.

Background Information

Groupingrelates to distributing the same number of items into an unknown number of groups. It is preferable
that students use the term ‘groups of’, before progressing to using ‘rows of’ and ‘columns of'. The term
‘lots of' can be confusing to students because of its everyday use and should be avoided, e.g. ‘lots of fish
in the sea’.

When completing the activities ensure the student recognises the importance of having equal groups,
and encourage them to describe collections through communicating the number of groups and number
in each group.

When finding the total number in a collection, the student should use their understanding of skip counting
by 2s, 5s and 10s to help.

Multiplication
and Division
Unit 4

Assist the student to cut out Lesson 1: Resource Sheet 1 and 2 prior to beginning the lesson. 0



Supervisor Working with Student

-
Equal groups
Look at these two pictures. The first picture shows a group of penguins. :
The second picture shows a group of pencils. Establish that they are all
different types of groups.

A group is a collection of items. Often things which are similar are
grouped together.

Can you think of any other types of groups? What are they?

In this lesson, we will look at how we can make groups which are
equalin size.

We often count equal groups using skip counting to help us find the
total number of objects in a collection.

Multiplication
and Division

Unit 4



Multiplication
and Division
Unit 4

r

Each bicycle below has two wheels. We will count the number of bicycles together. Point to the bicycles
as you count them. There are 1, 2, 3, 4, 5, 6 bicycles. There are six groups of ftwo wheels.

We can skip count by twos, six times, to find the total number of wheels. Point to the bicycles as you count
by twos. 2, 4, 6, 8, 10, 12, so, six groups of two equals twelve.

\

~

J

r

~\
Each flower has five petals. We will count the number of flowers together. Point to the flowers as you count
them. There are 1, 2, 3, 4, 5 flowers. There are five groups of five petals.

We can skip count by fives, five times, to find the total number of petals. Point to the flowers as you count
by fives. 5, 10, 15, 20, 25, so, five groups of five equals twenty-five.

J

25,067[07/5
3




é )

In each bowling lane, there are tens bowling pins. Point to the groups as you count them. There are 1, 2,
3, 4 groups. There are four groups of ten pins.

We can skip count by tens, four times, to find the total number of pins. Point to the groups as you count
by tens. 10, 20, 30, 40, so, four groups of ten equals forty.

\_ J

L () /oms

There are two seed pods in each group. Point to the groups as you count them. There are 1, 2, 3, 4, 5, 6,
7. 8, 9 groups. There are nine groups of two seed pods.

We can skip count by twos, nine times, to find the total number of seed pods.
Let us hold three in our head and count on in ones. Point to the seed pods as you count by twos. 2, 4, 6,
\8' 10, 12, 14, 16, 18, so, nine groups of two seed pods equals 18.

J

Multiplication
and Division
Unit 4




-
Look at the following collections of objects.

objects in each group in the second box.

Complete the number sentences by writing the number of groups in the first box and the number of

Use skip counting to find the total number of objects and write this number in the third box.

. gi’OM,DS 07[ D{/S}? eozua/

/_/Ol/l/ many dldl’l’lOﬂdS allogel%er

e+ o6 oo e e
* * * *
* 4 64 e e e

groups of 5 diamonds

Multiplication
and Division
Unit 4

diamonds in fotal.



How many /genci/s a/fogel%er ’
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a )
Dice and grid game

During this activity the student will identify the ‘number of groups’ and the ‘number in each group.
When finding the totals, they can use skip counting where possible. At this stage the student will only be
expected to attempt the twos and fives but encourage them to skip count in threes or fours if they can
be extended.

You will need: Lesson 1: Resource Sheet 1 and 2, 2 dice if possible, counters or other small objects for

counting

e Detach Lesson 1: Resource Sheet 1 and 2 and cut out the dot patterns.

 Choose two different dice. Allow the student to decide which dice will be used to indicate the
number of equal groups and which dice will be used to indicate the number of items in each
group (dot patterns).

Step 1: The first player rolls the two dice and states the number of equal groups and the number of
items in each each group. If you only have one die use the first roll as the equal groups number and the
second roll for the number of items in each group.

Step 2: Once the player has stated the size and number of equal groups, they have to collect the correct

number of dot pattern cards to represent the groups. For example, if the player wishes to make
five groups of three, they must then select five cards showing three dots on each card.

Step 3: The player then finds the total number of dots by rhythmic counting or skip counting and place
a counter on the numeral 15 on Lesson 1: Resource Sheet 1.

\Jhe winner is the first person to have two counters in a row., horizontally, vertically or diagondally, J

Multiplication 0
and Division

Unit 4
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Lesson 1: Resource Sheet 2
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Division Using Sharing and Grouping

Supervisor Information

4 )
Materials you will need:

e counters or other small objects for counting
* Lesson 2: Resource Sheet 1

\_ J

4 )
In this lesson the student will be learning to:

 model division by sharing a collection of objects equally into a given number of groups to determine

how many in each group;
* model division by sharing a collection of objects info groups of a given size to determine the number

of groups.
Background Information

Formal writing of number sentences for multiplication and division, including the use of symbols x and +,
is not infroduced until Stage 2.

If the studenthas demonstrated anunderstanding of how to divide aquantity into equal groups, encourage
them to see how the process can be reversed by combining the groups, thus linking multiplication and

division.

For example, 20 shared into groups of 4 equals 5. So, 5 groups of 4 equals 20.

Assist the student to cut out Lesson 2: Resource Sheet 1 prior to beginning the lesson. o

Multiplication
and Division
Unit 4



Supervisor Working with Student Remember you can use any collection of small items.

4 )
Dividing in different ways O

,0&‘

In the example below and on the next page, the student will explore how to share
20 counters (or other collection of 20) intfo 4 groups and how to share 20
counters into groups of 4.

kPICJce 20 counters in front of the student.

g _ 5

Let’'s count twenty counters and move them into a
separate pile.

Now I will share them into four groups. Once you have
finished, point and count the four groups.

Help me count how many counters there are in each
group.

Are the groups all equal?

20 shared into 4 groups equals 5 in each group. ‘
. J "

Multiplication
and Division

Unit 4




20 shared into groups of b =57 A

This time we will share the counters in a different
way. We will share them by putting them into
groups of a size that we decide.

Instead of making four groups with the counters,

LI' “ this time | will put four counters into each group.
( Count groups of four to make separate piles until
: all the counters have been used.

How many groups of 4 were made?

A
” Once the student has established the answer is
5, ask:

What do you notice about the answer we got
both times?
G J

[

4 )
Ensure that the student is familiar with the two types of sharing. Encourage any discussion about the
number relationships and order of numbers in the number / word sentences such as:

5 groups of 4 = 20 and 4 groups of 5 = 20.

If necessary, model the activity above using different numbers. Ensure you don't use collections beyond
30.

You are now ready to complete some of your own groupings. You can use counters to help you.
. v,

Multiplication
and Division

Unit 4




20 counters shared into 7 groups = D in each group
720 counters shared info groups of /7 = D groups

24 counters shared info 6 groups = D in each group
24 counters shared info groups of 6 = D groups

Multiplication
and Division



f
Flower Vases

You will need: Lesson 2: Resource Sheet 1

In this activity the student will apply their understanding of division to a

real-life context. This activity involves sharing flowers equally among the three vases to ensure that each
vase has an equal share of each of the varieties of flowers.

Before the student begins, ask

How many different types of flowers can you see?

How many flowers are there altogether?

How many vases can you see?

How are you going to share the flowers so that each vase receives an equal share of each type of flower?

Ask the student to check their work before they glue the flowers onto the sheet.

After the student has finished, encourage them to describe the results when they shared the flowers.
\ J

Multiplication
and Division

Unit 4
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Multiplication
and Division
Unit 4

Making groups

The following questions enable the student to practise sharing into groups of a given size and sharing into
given number of groups. Encourage the student to use counters if required.

Draw circles around groups of 2.

Tbél’é are ﬁVOl/f,t’)S 07[ 2

There are monsfers 1N eac%

gV‘OMIZ).

Make 5 equal groups

There are ice creams /nm

eac% gl’OMIZ).

There are gI"OMIDS 07[






__%( __________________________________________________________________________________________________

Lesson 2: Resource Sheet 1







Multiplication and Division

Supervisor Information

4 )
Materials you will need:

e Lesson 3: Resource Sheet 1,2, 3 and 4

\

-
In this lesson the student will be learning to:

 model and use equal groups of objects as a strategy for multiplication;
* recognise and represent division as grouping into equal sets.

Background Information

An array is one of several different arrangements that can be used to model multiplication involving whole
numbers. An array is made by arranging a set of objects, such as counters, into columns and rows. Each
column must contain the same number of objects as the other columns, and each row must contain the
same number of objects as the other rows.

Assist the student to cut out Lesson 3: Resource Sheet 1, 2, 3 and 4 prior to beginning the lesson. Do not

cut out the stamps on Lesson 3: Resource Sheet 4.
. J

Multiplication
and Division

Unit 4



Supervisor Working with Student

-
Tropical fish

In this activity, the student will explore the concepts of multiplication and division together.

The students will practise sharing the tropical fish between four fish bowls. After the student has divided
the total number into equal groups, they can reverse the process by combining the groups, thus linking
multiplication and division.

You will need: Lesson 3: Resource Sheet 1, 2 and 3

In this activity we will practise sharing and making equal groups.

How many different tropical fish can you see in the collection? .j }

Let's count the total number of fish. After the student has counted ‘! |
successfully, ask:

How many (point to each fish in turn) of these fish are there?
Show the student the fish bowls on the next page.

| would like you to share the collection of fish equally between the four bowls.
\_ J

Multiplication
and Division

Unit 4




-
Ensure the student has shared the fish equally into the four groups.

How many fish did you share into each group?

Are all groups equal?

To find the total number of fish again, we would use our four groups of 5.

Practise skip counting in fives to find the total number of fish. Support the student if necessary.
So we know two facts:

* 20 shared by 4 groups is 5 in each group; and

* 4 groups of § equals 20.

.
-
Grouping stamps ¢ v
L L
This activity will encourage the student to focus on the strategies that can be ¥ L » L
used to find different ways to make equal groups which together have a total ™ ¢ v
of 18. Dividing and then recombining the stamps will continue to help the student e

develop the link between multiplication and division.

This activity will also intfroduce the student to arrays which will be taught later on.

You will need: Lesson 3: Resource Sheet 4

\

Multiplication
and Division
Unit 4



( )
Show the student the array. What can you see? Discuss what the stamps are used for. Show students a
stamped envelope if possible.

What do you notice about the way that the stamps are organised. Can you see any groups? Show me.

Run your finger along each row and say: This a row. These rows are like groups going across.

Run your finger along each column and say: This a column. These columns are like groups going up and
down.

How many rows can you see? How many columns can you see? Can you find the total number of stamps?
After the discussion, cut out the stamps and muddle them up.

| want you to sort 18 stamps into equal groups.

Once the student has finished, ask:

How many groups did you make? How many stamps are in each group?

If the student makes groups with stamps left over, remind them to make equal groups and then ask them
to try again.

After the student has grouped them successfully use the following language, and the student’s number
of groups and size of groups, to emphasise the link between multiplication and division:

18 shared into groups of is groups and groups of equals 18.

Find another way to sort 18 stamps into equal groups which make a total of 18?

Encourage the student to find as many ways as they can to group the stamps and ensure that they
mutipication | C€SCribe how they did it. @

and Division
Unit 4 k




Lesson 3: Resource Sheet 1
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Lesson 3: Resource Sheet 2
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Solving Real-life Problems

Supervisor Information

4 )
Materials you will need:

e counters or other small items

\

-
In this lesson the student will be learning to:

* to apply their understanding of multiplication and division to solve real-life word problems

Background Information

In this lesson, the student will apply their understanding of multiplication and division in a real-life context.

Encourage the student to read the word problems if they are able to. You may need to model how to
solve a word problem by:

* reading the questions twice;

* highlighting the key information;

» deciding how you will solve the problem - will you use drawings, counters, etc
* checking the answer makes sense.

\_ J

Multiplication
and Division
Unit 4



Supervisor Working with Student

( )
Solving Problems with multiplication and division

When solving problems, we can use drawings or pictures as a strategy to help us find the answer.

Look at the question below and how it was solved using pictures. You may notice how it uses sharing and
kgrouping to find the answer. )

/7[ Hwere are ZO /6?5 ﬂ/]l()ﬁél%éf, hOW mang Zébi’dS are H)él’é.?

| 6 20

When solving this problem, first we have to think about the number of legs that each zebra has.

We know that a zebra has four legs and so each time we draw a zebra, we can count forwards by 4.
We would stop when we reach 20.

So, we know that 20 legs shared by groups of 4 would give us an answer of 5 zebms
5 zebras.

Multiplication
and Division

Unit 4




r
Problem Puzzles

Use drawings and numbers to help you solve the following problems.

Write the answers in box provided. In this acfivity, all the chickens have 2 legs and all the giraffes have 4.

r

\

/7[ H)@I’é are 22 /€ﬁ5 67/7[0967%&’, hOW mang Ch/Ckél’lS are H)él’é.?

D chickens

~\

J

r

/7[ l%ere are 28 /€g5 d/llOgél%élf, hOW mang g/l’d?flféS are 7%6/’8.?

D girm[?[es




4 )
Solving word problems

For the remaining activities, the student will need to apply their knowledge and understanding of grouping
and sharing to help them answer word problems. Encourage the student to read the question aloud, with
support if necessary. Point to the words as they are read. Once the student has read the question, read
it a second time. Use the following questions to prompt the student if required.

What is the question asking you to solve?

How can you go about solving this problem?

Can you think of a strategy to use to help you?

You can use drawings or counters to help you solve the problem.
. J

r

Thél"é are Lf- l/l/héé/S
on da car. /_/Ol/l/ mang

Whéé/S WOM/d H)él’"é be

on 5 C&HfS?

\_
Multiplication
and Division

Unit 4




r

Sarah Im’c/eed 3 flowers

every day. How many
flowers did she pick In

one W€€/€ ?

\

r

There are W5 chairs.

Michelle  stacked — them

In groups of 5. How

many stacks  did  she
make 7

\




|

(

There are LI-O VVIOI’I/%%S In H)é

z00. here are 4 enclosures
for  the mon/eegs and  each
has the same number of
mon/eegs. How many mon/eegs
are in each enclosure?

\

Peter baked /2l cookies.

He puf them in bags

of 7. How many bags
did he need?




Skill Tester

Student Name:

Make sure the student works on this Skill Testerindependently. Your assistance toread and interpretinstructions

may be needed. Please give feedback on page 53 if the student was unable to complete the Skill Tester
independently.

1. Complete the number sentences by describing the number of groups, number of objects in each group
and the total number of objects in each collection. Use skip counting to find the total.

groups of Dcherw’es eozua/s D cherries in fotal.

and Division
Unit 4



Student Name:

2. Make the following groups using counters and then skip count to find the total number. Write the total
in the box.

Tick the box if the

a 9 groups of / = peiias ks

3 grous of 10-( ] e
groups correctly.

c. g ﬁI’OMIDS 07[ 5 — Jsgépfr?g)éiwwee

groups correctly.

Multiplication
and Division
Unit 4



Student Name:

You will need 30 pop sticks.

3. a. Share the pop sticks between 3 groups. How many pop sticks are in each group? Write the answer
in the box.

Tick the box if the J

30 S}Wlféd /I’?IlO 3 ﬁI"OM/.’)S = student shared

correctly.

b. Share the pop sticks between 5 groups. How many pop sticks are in each group? Write the answer in
the box.

Tick the box if the

30 Shdl’éd /I’?]lO 5 groulns = student shared

correctly.

c. Share the pop sticks in groups of 2. How many groups did you make? Write the answer in the box.

Tick the box if the J

30 shared info groups of /= student shared

correctly.

d. Share the pop sticks between groups of 6. How many groups did you make? Write the answer in the
box.

Tick the box if the
30 shared /'mlo grou/os 07[ 6= student shared ;

correctly.

Multiplication
and Division
Unit 4



Multiplication
and Division
Unit 4

Student Name:

4. Complete the following:

Draw circles around groups of 4

gI”OMlD.

5. Complete the problem below.

r

/7[ H)él’é are ZLIL /DéOlD/é omd 606/) ,06!’50/’1 wore da lDd/lf 07[ ShO@S,

/’?OW mang ShOéS are H)él’é a/llogel%er.?

D ShOéS

~\

©



Student Name:

Discuss the following questions with the student. Record the student’s answers for the teacher.

Working Mathematically

Problem |
There are 36 sfudenfs n a C/&?SS. Tbé% {OVV}’I gI”OM/OS 07[ Ll-

7lO camln/efe an exper/menf. /_/OW I’VWHV ngOMlDS are H)élfé.?

How did you solve the problem?
How can you check your answer is correct?

Problem /
MW"I[/I’I swam 5 /ﬂPS 07[ a lDOO/ €U€Vﬂ dﬂg Y[OV 5 dﬂgS. HOW

many /a/os did he swim in tolal.

How did you solve the problem?
kHow can you check your answer is correct? @




Tennis
Practice hitting a ball up and
down on a tennis racquet.
Practice hitting against a
wall

LR




